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ABSTRACT

The presentation about “Situational teaching styles” can be listed under the attempts aiming at developing the Moroccan educational system through the implementation of more flexible and more adaptable teaching styles. The importance of this presentation lies in the fact that it summarizes the first book in Morocco that approaches the issue of teaching styles from a leadership perspective and, at the same time, tries to go beyond the conventional issue that narrows the range of teaching styles down to two: the democratic and the authoritarian styles. Furthermore, the book recommends different teaching styles that vary according to the teacher’s situation. Of equal importance, the book asks many questions related to teaching styles and seeks practical answers inspired from studies done in the field of Organizational Behavior and Situational Leadership (Paul Hersey and Kenneth Blanchard Model)
  The approach based upon flexibility and adaptability. Hence, we delineate the most important characteristics and behavioral traits of each teaching styles depending the students' readiness level. The aim of the book is the improvement of students’ aptitude so that the authoritative teaching style can be avoided, and replaced by a democratic teaching style based upon participation and empowering students to become responsible for their self learning and training and ready to overcome the challenges of globalization and speedy change. 

INTRODUCTION
Moroccan University is undergoing administrative and educational reforms aiming at the development of its educational situation and enhancing the teaching environment and creating encouraging work conditions and proposing teaching styles that are more flexible and adaptable with different situations and new students’ needs. 
The university reform fall under the general context of change Morocco is currently undergoing in different fields in order to cope with the new evolutions, meet new needs of globalization and facing economic, social, scientific and political challenges of twenty first century. The hope becomes dependent on education to compensate the increasing emptiness in the spiritual and ethical values, to face the present and future challenges, to consolidate the democratic principles,  and to prepare students to overcome the faced problems and imposed challenged. The above statements demonstrate the enormous responsibility imposed on teacher.
     The teachers become required to carry out new and multiples roles that go beyond his traditional role of knowledge transfer. The following roles appear likely to define twenty first century teacher in Morocco: to provide democratic education based on participation and dialogue, to encourage students’ creation and innovation, to ensure effective communication, to make the right decisions. But to succeed in the above roles teacher must develop his/her leadership ability “the hierarchical bureaucratic organizational structures that have defined schooling since the onslaught of scientific management give way to systems that are more organic, more decentralized, and more professionally controlled. Leadership is dispersed and connected to competence for needed tasks rather than to formal position. Independence and isolation replaced by cooperative work. Further, the traditional structural orientation in schools is overshadowed by focus on the human element. The goal is no longer the maintenance of the organizational infrastructure but rather the development of human resources Developing learning climates, and organizational adaptivity replaces the more traditional emphasis on uncovering and applying the one best model of performance. A premium is placed on organizational flexibility. The metaphors being developed for this new design for schools – for example, from “teacher as worker “to “teacher as leader” – nicely portray these fundamental changes.”  (O’Hair, .1995)  

What is required from the teacher as leaders? To develop teaching materials and  methods and define the performance norms and impose them in order to achieve the educational goals and needs of the university? Or to facilitate the defined needs through the cooperation with students and giving them the opportunity for growth and development, that is to say to focus primarily on students needs instead of focusing on the university needs?
The primary purpose of this paper is to present the proposed situational teaching model for the Moroccan university. To understand the model, a brief description of its dimensions and styles is presented, followed by the description of the different levels of students’ readiness. Then, the selection of the appropriate teaching style is explained. Finally the conclusions will be presented.    
Situational Teaching Model
At first, the Situational Teaching Model based on several concepts adopted from the Situational Leadership Model of Paul Hersey and Kenneth Blanchard. 
Hersey and Blanchard believe that leadership is situational. The style of leadership should be changed to match to the follower’s readiness. Leadership styles are “The patterns of behavior (words and actions) of the leader as perceived by others. So, Leadership style is defined in terms of how the leader appears in the eyes of the beholder” (Hersey 1997), while follower’s readiness is defined as “the extent to which a follower demonstrates the ability and willingness to accomplish a specific task” Hence the style of the leader should match the follower’s level of readiness. 
 Model Goal 

The  goal of the  model is to propose multiple  teaching styles – on the base of different levels of students’ readiness- to face the individual differences, to ensure the teaching and learning effectiveness, to explain the possibility of combining, in teaching process, between the  concern about the task of teaching and the concern about the human relation with students. The approach of situational teaching in university is based upon flexibility and practicality. In other words the model implies the call for a democratic teaching style based upon participation students’ empowerment to become responsible for their self learning and training.  
Model Dimensions

The Model proposes four teaching styles: (1) redressing style, (2) persuading style, (3) participating style, and (4) empowering style. Teaching style supposed to fit the level of students’ readiness regarding a specific task o activity. The distinction between the styles relies on two dimensions: directive teaching behavior (task oriented) and the supportive teaching behavior (students oriented)  

Directive Teaching Behavior:(task orientation) can be defined as the extent to which the teacher engage in dictating  students’ assignments and responsibilities, defining their role either as individuals or as a group.  These behaviors translated in telling students what to do, how to do it, when to do it, where to do it, and who is to do it. In other words teacher focuses his/her effort to help students to accomplish the task required or to achieve a goal.

Supportive Teaching Behavior(students orientation) can be defined as the extent to the teacher engage in building personal relationship with students through multiply ways of communication The supportive teaching behavior include listening to students, facilitating their activities, and  support them psychologically and socially. Figure 1 summarizes the four teaching style proposed (El Ghrari, 2006)
            
[image: image4.jpg]





Figure 1 clearly illustrates both dimensions: the task behavior and relationship behavior. The guiding behavior is placed on a horizontal axis extending from low to high while the supporting behavior is placed on the vertical axis extending from low to high. Therefore, the figure presents four teaching styles which differ in the degree of teacher’ concern with the curriculum (objectives, content, methods, and evaluation) and with the students’ readiness (their needs and motivation).
Situational Teaching Styles
Traditionally two style of teaching were distinguished: the authoritarian style and the democratic style, but the different leadership theories and models identify several leadership styles which can applied to teaching.

Teacher leadership style would be defined as patterns of behaviors that the teacher employs with students, particularly as perceived by the students themselves (Baker III, 1990). These patterns become apparent as teacher as leaders are seen to respond in same fashion under similar conditions; they develop habits of behavior that become to some extent predictable to the students (Hersey 2001). In the proposed model we identify four style of teaching as leading: redressing style, persuading style, participating style, and empowering style. In the following paragraphs we will expose the behaviors of teacher in using different situational teaching styles
Redressing Teaching Style
The teacher who uses this style gives high concern to the learned subject and to achievement of the defined objectives, with a little concern for the relationship with students. The teacher concern for the subject appears in several behaviors, but we name just the more important ones.
·  Defines what should be done, who, when, where, and how to be done
·  Defines students roles

·  Makes decisions regarding students teaching/ learning activities

· Control students’ work  closely

· Predominate one - way communication

· Give extra instructions 

Persuading Teaching Style
The teacher who uses the Persuading Style shows high concern about the guiding behavior and supporting behavior. In other words this teacher keeps to the insurance a kind of equilibrium between the concern with the task “subject” and the concern for the students’ needs. This teaching style is demonstrated in the following behavior.
· Defines what should be done, who, when, where, and how to be done and explain why?
· Explain decisions and gives students the opportunity for  asking questions 
· Makes decisions

· Defines students roles

· Allow two-way communication to enable students to ask questions regarding the work achievement. 

· Ask questions to know the students’ level of competence

Participating Teaching Style

The participating style is characterized by high degree of concern with supportive behavior for students’ activities and low concern with the task of teaching. The teacher use of this style can be observed in the following behaviors:

· Encourage students’ participation
· Listening to students 

· Encourage decisions making
· Foster two-way communication 

· Support risk taking 

· Praise students achievements

· Build confidence 

       Empowering Teaching Style

      The empowering style is distinguished by a decrease in the teacher’ concern with the task and with concern with students’ support Teacher in this style become satisfied with helping student to take more responsibility. This style can be seen in the following behaviors:
· Delegates task and responsibility of teaching/learning to students

· Delegates students decisions making
· Decreases control on students’ activities

· Supports reached students results 
 These are the four styles proposed for teaching at the university level. But when should they be used? Is teacher’s selection of one of a style arbitrary or based on rational principles and defined rules? 
The choice of the teaching style rests on the readiness level of the learner. According to Hersey and Blanchard “Situational Leadership Model,” it should be emphasized that the most significant characteristics of the situational teaching is the interaction between the teachers guiding behavior, teacher relationship behavior, and students’ readiness level to accomplish a specific activity or goal. Hence, the proposed teaching styles used based on the students’ readiness level.  
Students’ Readiness Levels
While we focused primarily on the behavior of teacher, it is also necessary to examine various levels of students’ readiness. The approach proposed for university teaching go beyond the problematic of students’ readiness or not readiness and the possibility to influence them if they are ready and impossibility to influence them if they are not ready. This approach depicts four levels of readiness and suggests a style for each level. The style should be appropriate to influence the students and help them to move from the low level to higher level. Therefore, the teaching becomes an ongoing process adaptable with the teacher’ situation. 
The meaning of readiness 
Readiness can be defined as the extent to which a student shows the ability and willingness to accomplish a specific activity. The ability means the knowledge, experience, and skills that student demonstrates to carry out a specific activity. But the willingness indicates the extent to which the student has the confidence, commitment, and motivation to accomplish a specific activity.

Based on both the ability and willingness four distinctive levels of students’ readiness were depicted on Figure (El Ghrari, 2006)
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Figure 2 presents four levels of students’ readiness: low level; low/moderate level; moderate/high level, and finally high level. In the following paragraph the characteristics and indicators of each level will be analyzed according to the perspective of Situational Leadership developed by Hersey and Blanchard. 

 Low level of Students’ Readiness
Students at this level of readiness do not possess the knowledge, experience, and skills necessary for accomplishing a specific activity or objective, and they lack motivation, commitment, and self-confidence to do what they are expected to do. The behavioral indicators of this level are numerous, but we mention just some of them: not performing task to acceptable level, being intimidated by task, not finishing task, being defensive or uncomfortable, asking questions about task avoiding task, body language expressing discomfort, fear of failure, and so on  (Hersey, 2001)
Low/Moderate level of Students’ Readiness
While students at this level lack knowledge, experience, and skills they are motivated and make effort to learn. They also have confidence to accomplish the task since the teacher is there to guide them. A student at this level of readiness would speak quickly and intensely, seek clarity, nod head, make  ”yes, I know” , listen carefully , accepts task (Hersey,2001 ).
Moderate/High level of Students’ Readiness
Students, at this level have skill and knowledge, and they see themselves as participants in their own education. They are ready to explore a subject with a good guide (Grow, 1996). The students are more competent and mature so they assume most of the responsibility in concluding their own tasks, projects, learning and decisions (Goodnight,1997). But for one reason or another students at this level lack motivation,  and self-confidence .Perhaps, they’re upset , mad at the supervisor, or just tired of performing this behavior. Therefore, become unwilling (Hersey, 2001). Students at this level of readiness would: be hesitant or resistant, feel over obligated and overworked, and seek reinforcement (Hersey, 2001)
High level of Students’ Readiness 
Students at this level are both able and willing to take responsibility for their learning, direction, and productivity. They exercise skills in time management, project management, goal setting, self-evaluation , information gathering and use of educational resources (Grow, 1996). The behavioral indicators of this level would be: keep teacher informed of task progress, make efficient use of resources, be responsible and results-oriented, be knowledgeable; share information; make effective decisions regarding task, and perform to high standards (Hersey 2001). 
Selecting the Appropriate Teaching Style
Students’ level of readiness defines teaching style the teacher should use. Therefore, before deciding about the style of teaching, teacher should diagnose  the learners level of  readiness to learn. On the light of diagnostic results, the teacher selects the situational teaching styles which is appropriate to the students levels and their readiness to learn.

The Model of Situational Teaching we propose, defines the teaching style suitable to each level of the students’ readiness. Figure 3 illustrates the Model.(El Ghrari, 2006)
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Redressing Teaching Style is Appropriate to Students with Low level of Readiness 
We are convinced that teacher who find himself with low readiness students would not  have choose, because he/she is facing a “cries” 
.He/she  should take the responsibility to solve the problem. The redressing teaching style in this situation would be the suitable solution. We mean by “Redressing Style” to hurry to remediate the situation and attempt to overcome the difficulties and challenges to coping with the situation. The aim is increasing the level of students’ readiness, helping them to progress and move from to a developed level of readiness to learn. 

In short, the Redressing Style rests on providing high attention to the subject and low attention to the relationship with students. Hence, the teacher tells students what to do, how to do it, when to do it, where to do it, and who is to do it. Grow (1996) argues that student at this level (need an authority – figure to give them explicit directions on what to do, how to do it, and when. For these students, learning is teacher-centered. They either treat teachers as experts who know what the student needs to do, or they passively slide through the educational system, responding mainly to teachers who”make” them learn). 
If we take for granted that teachers would use this style in teaching in order to overcome the “cries” facing him in the classroom ــــ It appears in the students’ lack of readiness to learn because of various reasons some of them related to their social-economic status, other are result of their frustration and fair from the unknown future, in addition to their weak education and insufficient experience. ـــ they  should avoid anything that might increase the complexity of the “cries”  like negative assumptions about student nature. The students’ behavior might be concordant to teacher’s negative view to them according to self fulfilling prophecy “What managers expect of their subordinates strongly influences the subordinates’ performance and progress. In turn, subordinates tend to do what they believe is expected of them”(Bass, 1990). On the contrary teachers should have a positive assumption on the student abilities and to keep in mind that if students decide not to follow, it really doesn’t matter what the other elements in the teaching/ learning situation are.
Persuading Teaching Style is appropriate to Students with Low/ Moderate level of Readiness
The Persuading Style characterized by a combination of high concern for both the task behavior and relationship behavior. The students are more self directed but they still lack sufficient competency or task maturity to fully function independently (Goodnight 1997). As Grow stated, “the learner at this stage go along if they understand why and the instructor provides direction and help. Learners at this stage respond positively to personal interaction from the teacher (Grow; 1996). Teachers at this level should give clear explanations, justify their acts, give students “the opportunity for dialogue and clarification, in order to help them “buy in” psychologically to what” (Hersey; 1988) the leaders want It should be  noted that among the differences between Redressing  and Persuading is the explanation of teacher behavior or  answering “why” questions  (Hersey, 2001)
Teaching students at this level of readiness requires giving clear explanations of why the skills are important and how he assignments help attain them. Show concrete results in what you teach. Motivated and encouraged students, at his level of readiness, will continue o learn on their own. Because part of the function of teacher - in this level- is to prepare students to become more self-directing, it is important at this –level- to begin training students in such basic skills as goal setting, helping them begin to recognize their different personality types, with building confidence, setting high standards and motivate students to achieve them.(Grow; 1996).

Participating Teaching Style is appropriate to Students with Moderate/high level            of Readiness

The teaching style appropriate to students who reached the development level of readiness is the Participating Style.  Here, the students become more competent and mature so they assume most of the responsibility in conducting their own tasks, projects, learning, and decisions.(Goodnight;1997). Students at this level have skill and knowledge, and they see themselves as participants in their own education…But they may need to develop a deeper self- concept, more confidence, more sense of direction, and a great ability to work with others. The teacher comes closest at this stage to being a participant in the learning experience. Teacher and student share in decisions-making, with students taking an increasing role. The teacher concentrates on facilitation and communication and support students in using the skills they have. (Grow; 1996). In short the teacher’ major role becomes encouraging and communicating. (Hersey; 2001).
Empowering Teaching Style is appropriate to Students with high level of Readiness

Can students who have high level of readiness do without teacher? Or they need a special kind of teacher? The high level of readiness doesn’t mean doing away with teacher, because “there are certain skills and other bodies of knowledge which are best and most easily mastered under the tutelage of an expert” (Grow; 1996. In fact, this advanced stage of readiness requires teacher with a different style. It is the style we called Empowering”. Learners at this stage are both able and willing to take responsibility for their learning, direction, and productivity. The teacher’ role is not to teach subject mutter but to cultivate the student’s ability to earn, to empower student to self- learning, to give them more opportunity to take responsibility, to encourage them to cooperate with others. 

We should mention that both styles; Participating and Empowering are students oriented, whereas the two other styles: Redressing and Persuading are teacher oriented. 
Conclusion
We preferred to end this paper with the illustration of the strengths of the Situational Teaching Model. The Model has several strengths. First, the model examine, for the first time in Morocco the teaching style leadership perspective. Second, the model.comes with a new understanding of teaching styles that goes beyond the conventional ones. Third, the    Model provides a verity of teaching styles, and ties each style to a specific level of                   students ‘readiness. Fourth, the situational teaching styles seek to ensure the flexibility and adaptability in the Moroccan university teaching. Fifth, the model doesn’t suggest one best style. the four suggested teaching style are complementary in serving the principle of  students individual differences and their levels of readiness for learning . Sixth, the model enables teachers to achieve a balance between the concern for the curriculum matter and the concern for the human relationship with students. However, we should emphasize in the of this paper the situational teaching model is not a goal in itself, but it is just a step toward a transformational teaching  that would lead a deep change in the Moroccan educational system specially and in the Moroccan social and economic development in general.          
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