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ABSTRACT

Development has been, and is, a central concern for many countries for the most part of the 20th Century. Over the decades, development has taken a much wider and holistic approach. In 1999 the World Bank introduced the Comprehensive Development Framework (CDF) which stated that development should be viewed as a multi-dimensional process that covered social, structural, human, governance, environmental, economic and financial spheres. This paper focuses on the role of education, more specifically on higher education, in producing manpower who are not only skillful but at the same time infused with the desired ethics and values needed to achieve comprehensive development. It discusses the objectives of education and provides an overview of the literature on curriculum development. The discussion will also look at the Islamic perspective of education since the more holistic, comprehensive approach to development is congruent with the Islamic viewpoint on development. The paper then presents a model of an integrated curriculum structure that fulfils the Islamic objectives of higher education while ensuring the various needs of the market are met. The paper concludes with a discussion on the challenges that might be faced in implementing the proposed curriculum and provides some recommendations in improving existing curriculums to meet the objectives of comprehensive development.
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INTRODUCTION

Development has been, and is, a central concern for many countries for the most part of the 20th Century. The establishment of organizations such as the World Bank at the end of World War II was aimed to facilitate development efforts in a world that was experiencing greater inequalities of income and wealth distribution. Over the decades, development has taken a much wider connotation than was first discussed. From the simple growth models of the 1950s and 1960s, there has been a growing acceptance that development has to be holistic. In 1999, the World Bank introduced the Comprehensive Development Framework (CDF) which very clearly stated that development should be viewed as a multi-dimensional process that covered social, structural, human, governance, environmental, economic and financial spheres if it was to be seen as a meaningful and sustainable process.

In the quest to achieve comprehensive development, the importance of education in producing manpower with the right qualities needs to be recognized. The qualities referred to here in the context of a multi-dimensional, holistic development will no longer be solely the skills and abilities needed to generate the economic growth but will also include ethics and values needed to produce the right type of development. The means through which this can be achieved is through developing and adopting an education curriculum, particularly a higher education curriculum, that is tailored to create skillful manpower who are at the same time infused with the desired ethics and values. In this respect, religion can be seen to be the basis of good values and ethics. This is appropriate since all religions essentially promote goodness in the conduct of life. For Muslims, in particular, the desired ethics and values must be based on universal Islamic teachings and ideals.

In view of the significance of education in the quest for comprehensive development, this paper focuses on the role of education, more specifically on higher education, in producing manpower who are not only skillful but at the same time infused with the desired ethics and values needed to achieve comprehensive development. It discusses the objectives of education and provides an overview of the literature on curriculum development. The discussion will also look at the Islamic perspective of education since the more holistic, comprehensive approach to development is congruent with the Islamic viewpoint on development. The paper then presents a model of an integrated curriculum structure that fulfils the Islamic objectives of higher education while ensuring the various needs of the market are met. The paper concludes with some brief recommendations on what needs to be done to face the challenges in implementing an proposed curriculum to meet the objectives of comprehensive development.

EDUCATION AND COMPREHENSIVE DEVELOPMENT

Education is an important catalyst in developing talented, relevant, skillful and sufficient manpower to a nation. With the greater challenges that emerge with the advent of globalization in the age of information technology, the education system plays an important role in inculcating the a

Higher education, specifically, is envisioned as bearing an important responsibility not only for generating the knowledge base for finding solutions to society’s problems but also for transmitting the skills needed to find gainful employment and to contribute constructively to the building of a sustainable future. It is seen to play a role in creating an environment for lifelong learning, for cultural debate, for the affirmation and safeguarding of diversity, for developing generic competencies, social skills and personality, and for forging and confirming the values and principles for “the intellectual and moral solidarity of mankind”. In addition, higher education is said to have a role to be relevant which “should be assessed in terms of the fit between what society expects of institutions and what they do”. In particular, relationships with the world of work should be based on long-term orientations and societal aims and needs, as well as on respect for cultures and environmental protection.
 Hence, the notion of market needs transcends the basic skills and competencies which are traditionally required for the job market, and the key to this new vision was ethics and values (Ospina, 1998).
 

The Islamic perspective on higher education welcomes this vision of ethics and values in education, which is seen as a means through which human development can be achieved in the most comprehensive manner.  In Islam, education focuses on the man or the individual, and the aim of education in Islam is to create good and righteous human beings. It clearly makes a distinction between education and instruction. While education includes emphasis on the complete growth of the individual personality, instruction is more focused on training people to do something efficiently.
 Education must enable the individual to understand his duty towards himself, his family, his neighbors, his society and to humanity while allowing him to obtain knowledge for one’s livelihood. Instruction, on the other hand, must deliver the ‘right’ knowledge from the Islamic viewpoint in order to achieve the desired goals of education as stated earlier. 

Hence, for the Muslim world in particular, one of the biggest challenges in education is to develop the ability to evaluate and develop the existing body of knowledge to be in line with the Islamic worldview. Building the content of education in such a manner is most crucial for Muslims to be able to produce individuals with all the qualities that the Islamic education system seeks to achieve.

HIGHER EDUCATION CURRICULUM VIS-À-VIS COMPREHENSIVE DEVELOPMENT

An Overview 

The content and focus of a higher education curriculum has been widely discussed throughout the world.  It is recognized that the primary role of higher education is to enhance students’ knowledge, skills, attitudes and abilities while simultaneously empowering them as lifelong critical, reflective learners.  The focus goes beyond having a workforce for economic competitiveness.  A well-educated and trained population is necessary for future economic prosperity, promotion of innovation, productivity and economic growth, cultivation of community life, social and political cohesion and the achievement of genuinely democratic societies with full participation.  It enables students to go beyond the narrow confines of the ‘safe’ knowledge base of their academic discipline to applying themselves to whatever they encounter in their post-education world (Harvey, 2000).

Nevertheless, in the development of a curriculum, there has been increasing pressure to focus primarily on skills development.  Higher education is expected to contribute significantly to ‘meeting the needs of the economy’.  The 1997 UK National Committee of Enquiry into Higher Education Report explicitly links the issues of skills development and employment where learning should be increasingly responsive to employment needs and include the development of general skills, widely valued in employment (Bridges, 2000).  This has arisen largely out of a social and political concern for a nation’s economic competitiveness and the view that this will rely heavily on the engagement of the skills of its workforce; more particularly, in a world in which economic progress depends heavily on the information industry, on the skills of its graduate workforce.  In fact, universities such as the University of Luton have initiated the incorporation of skills required within the academic curriculum for all disciplines (Fallows and Steven, 2000).

The orientation of the curriculum towards skills development is not without reservation and resistance.  It is argued that the rationale of the new orientation is derived significantly from the needs of the national economy as defined by employers rather than for some ideal objective (Bridges, 2000). Enhanced employability links will infringe academic autonomy, undermine critique and result in ‘training’ rather than ‘education’ (Bates, 1999). Bridges further adds that the key skill agenda places a new emphasis on a different kind of knowledge. It shifts the balance from understanding to skill, from knowing what to knowing how, and more particularly to the application of knowledge in a social context.

While the focus on skills development is necessary, an equally important component to curriculum development is ethics or values.  According to Kuhn (1998), teaching of ethics is said to be driven more by the demand of employers, rather than by the interest of students or their teachers.  However, some argue that teaching ethics is unnecessary since students’ backgrounds and prior experiences supply them with sufficient preparation in ethical reasoning.  Peter Drucker, the management guru, declared that the interest in business ethics is nothing more than “ethical chic” – a manifestation of periodic but misguided American self-righteousness.  

Kuhn (1998), on the other hand, maintains a need for training in business ethics.  He asserts that the social and physical setting within which markets once operated, and the traditional assumptions of the past that underlay market transactions, have been changing profoundly in both extent and quality over the last two decades. Corporate managers increasingly seek additional ethical guides, often in the form of codes of conduct for employees; business managers today confront unprecedented problems, issues, questions and predicaments of which the past techniques may be inadequate or irrelevant to apply; and managers need to cope with cultural diversity, both domestically and abroad. Kuhn emphasizes that values and ethics increasingly need to be made explicit and to be discussed. 

The inclusion of ethics in a curriculum is not restricted to the field of business.  Rather, the importance of ethics education is recognized for other areas, including engineering and science (Cutler, 1992), and accounting (Huss and Patterson, 1993).  Cutler stresses that ethics courses help students recognize ethical issues, develop analytical skills in ethics, promote a sense of responsibility, tolerate disagreement, ambiguity and vagueness, and acquire skill of making decision based on an appropriate set of values.  According to Huss and Patterson, ethics education, of which teaching values is part of it, is based on the premise that moral development can be enhanced through the educational process. Values presented to students should reflect the ideals and principles intrinsically valuable to society and the profession.  

Recognizing the importance of a more integrated concept of education, a pilot study which focuses on the implementation of value education, transdiciplinary contents, and didactical models, in the curriculum has been implemented by The Vrije Universiteit of Amsterdam (Muijen, 2004). The objective is to educate students to become reflective and responsible scientists and professionals.  Students have to learn to approach theoretical and practical problems or dilemmas in a more complex and multidimensional way than just finding a “technical solution”.

Thus, the conventional perspective of a higher education curriculum is that it must be such that it is able to fulfill the objective of empowering students to be lifelong critical, reflective learners, while meeting the demands of the market. In essence, market needs include not just what are referred to as “employability” skills such as communication, teamwork, leadership, thinking and learning, and self management (Lin, Sweet and Anisef, 2003; Harvey, 2000; Fallows and Steven, 2000; Bridges, 2000), but also the teaching of ethics and values. 

Islam does not oppose the conventional view on the role of higher education, especially its curriculum. However, as mentioned earlier, the main focus of higher education in Islam is not merely on meeting the requirements of the nation, but rather on the development of the individual man. The primary objective of education is to enhance not only the skills and intellectual capacity of man but also his spiritual development. Along this line, Islam agrees on the importance of including ethics in the education curriculum. However, the ethics taught has to be religious-based which are founded on the sources of knowledge in Islam, namely, revealed and acquired sources. 

A Model of an Integrated Curriculum Structure 

In developing a higher education curriculum based on the Islamic framework, careful structuring of the curriculum is necessary to ensure that knowledge, skills and spiritual development, and thus market needs, are realized. This implies that the teaching of both religious sciences as well as modern sciences must be included in the curriculum. Religious sciences are the sciences of the Qur’an, the Prophet’s Tradition (Hadith), Oneness of God (Tawhid), Islamic worldview, the Islamic Law (Sharicah) and other sciences of Islamic heritage including the Arabic language, while modern sciences include the human, social, natural, applied and technological sciences. 

Religious sciences have traditionally been taught as a subject on its own, with limited reference to, or discussion on other disciplines or real world issues. There is a need for a review and modification in the teaching of these sciences so that they can play their role in providing solutions to contemporary problems of the community and of humanity as a whole. Similarly, a reexamination must also be carried out on the modern sciences. Although there have been significant advances in the modern sciences in terms of knowledge and their applications, and courses on them are commonly taught in universities throughout the world, in an Islamic higher education curriculum these sciences must undergo a process of review, evaluation, modification and assimilation based on the Islamic framework. In other words, these sciences will have to undergo an Islamization process which integrates revealed and acquired knowledge. 

Since Islamic education focuses on individual human development, the integration process cannot be achieved only through formal education. Personality development which covers both intellectual and spiritual dimensions of man would require non-formal education as well. While formal education mainly focuses on knowledge (cilm) per se and develops man’s intellectual capacity, non-formal education provides the moral training needed for character development. Thus, instruction on religious and modern sciences needs to be conducted both in the formal setting of classrooms as well as in the non-formal setting. 

The formal education would comprise of the teaching of courses on religious sciences and modern sciences.  As mentioned earlier, the emphasis on classroom activities is primarily to impart knowledge. The classroom setting may also be conducive to developing skills and character, but only to a smaller extent. A pertinent characteristic of an integrated curriculum is that the teaching of religion-related knowledge should not be relegated to religious sciences courses only.  Rather, religious concepts must also be infused in the modern sciences courses, wherever possible, so that students can be trained to evaluate modern knowledge on any discipline from an Islamic perspective.   

The non-formal education provides the avenue for the development of skills and character.  It can take the form of group study circles, weekend retreats, and other extra-curricular activities where the focus is to translate the knowledge obtained from the formal courses into practice or at least to understand the practical aspects of these courses. The content of these non-formal activities can include inputs from both religious sciences as well as modern sciences. It may also include practical training or industrial attachment in an academic program.  The purpose is for students to be familiar with the real world environment and instill in them the right kind of work attitude and professionalism through their interaction with people in the organization.  Very generally, one could say that while the non-formal education on religious sciences emphasizes on personality development, that of modern sciences stresses skills development. The structure of the integrated curriculum proposed above is illustrated in Figure 1 for ease of reference.

While the above features are important elements in a more holistic higher education curriculum, they are not without challenges. For example, getting the correct balance between religious and modern sciences is not that easy. In addition, the content of the religious sciences and modern sciences needs to be thought of so that graduates develop critical and querying minds.  In our model, the religious components are needed to create positive changes in individuals’ personality and values so that there is a ‘value-added’ component to the standard curriculum. However, we also have to ensure that within certain time constraints, international standards of modern sciences are also adhered to so that the graduates are at par, if not better, compared to other graduates, and will be able to compete and find employment internationally.

Another potential challenge in the model proposed is the integration/Islamization component. How should this integration of knowledge be carried out? The integration/Islamization component may look nice on paper but converting it into meaningful curriculum and individual course syllabi is another. This leads us to a related challenge of the qualifications of the teachers who will carry out the integration/Islamization process. In today’s universities in the Muslim world, it is difficult enough to find qualified academia to teach religious and modern sciences separately, let alone to create individuals that can bridge the gap between religious and modern sciences. This calls for serious work in areas such as philosophy and methodology but this may not be very forthcoming in most universities in Muslim countries that are facing financial and manpower constraints. 

Finally, even if the monumental task above is successful, a pertinent question comes into mind—are the graduates produced marketable? Would the industry want graduates who have the religious input or would they be seen as a liability, especially in view of the events of the recent years where Islam and Muslims worldwide have not been portrayed favorably? While there may exist some apprehension by some quarters, recent studies as reviewed earlier do seem to indicate that there may not necessarily be a conflict between market needs (i.e., what is said to be sought by the industries/firms) and the universal values that stem from religious beliefs and traditions. 

The International Islamic University Malaysia (IIUM) is an attempt to implement the integrated curriculum model as outlined above. Established in 1983 by the Government of Malaysia, the university aims at producing morally and spiritually strong, mentally rational, physically fit, and professionally equipped individuals who would develop the Muslim community and achieve progress that is in harmony with Islamic ideals.
 Thus, it was the expressed objective of the IIUM to create professionals who, while being educated in their traditional values, were able to function and change contemporary society according to the vision of Islam. Several surveys have been conducted to evaluate the marketability and career prospects of IIUM graduates as products of an integrated curriculum. The findings are presented in the following section.
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Products of an Integrated Curriculum Structure: The Case of IIUM Graduates

i. Marketability

A study was conducted in 2003 to trace the employment pattern of IIUM graduates, as well as explore and examine the impact of the university’s philosophy through the academic and non-academic curriculum on the graduates’ working life (Latifah Mohd. Noor, Saodah Wok and Alias Mat Derus, 2003). A sample of 528 respondents were selected from a population of 5126 IIUM alumni who graduated in a ten-year period from 1987-1996.
 

The findings suggest that IIUM graduates were well accepted by the industry since their graduation. In general, most of the respondents are found to be employed in the private sector, and engaged in the management and legal categories.
  Eighty percent of IIUM graduates are employed as managers or professionals, compared to 67 percent of the University of Technology graduates in Sydney (1999). IIUM graduates are highly marketable from the fact that more than 75 percent were employed in less than four months, while less than 10 percent waited more than six months to get a job. In comparison, between 69 to 96 percent of university graduates worldwide are employed within six months after graduation. Law, Economics, Business and Accounting graduates are highly marketable in the job market as indicated by 80 percent of the graduates getting employed in less than 4 months. 

With regard to the effectiveness of the university’s curriculum as reflected in the variety of occupations that IIUM graduates are engaged in, the study found that in general the overall degree and the Faculty/Department courses are relevant to the graduates’ current jobs, provide sufficient skills for them to work in various sectors, and have equipped them with sufficient interpersonal and analytical skills. Most of the IIUM alumni claimed that the multidisciplinary curriculum and practical training have provided them with credentials necessary for employment, distinguished them from their work peers, have enabled them to communicate well with others and above all allowed them to perform well in their jobs. 

With regard to Islamic courses which are perceived to be less relevant to their current job, eight of every 10 graduates agree that these courses do contribute positively to their ability to play an effective role in community development and commitment towards responsibility. Hence, IIUM’s mission to produce holistic individuals has been, to a certain degree, achieved.

ii.
Job Performance and Values


In order to answer the earlier question posed, i.e., whether or not values are viewed as important by employers and are part of the market needs, a study was carried out involving students undergoing a 3-month practical training and their employers in 2002. The study also examines the extent to which IIUM students possessed certain values and determines the relationship between values and their job performance. Written questionnaires were sent out to 191 employers to evaluate business and accounting students who were undergoing the practical training at various companies and organizations. One hundred and nine questionnaires were completed and returned to us.  

A list of value characteristics was given in the questionnaire.
 Employers were required to rate each of the characteristics as not important at all (0-49), not important (50-69), important (70-79), very important (80-89), or extremely important (90-100), and to write the actual rating points.  In addition, they were asked to evaluate the students in relation to those characteristics based on this scale: unsatisfactory (0-50), improvement needed (50-69), good (70-79), very good (80-89), and outstanding (90-100).
  

The rating means of the value characteristics were computed and they were tested for differences using the t-test. Each value characteristic was then ranked as shown in Table 1.  The results show that all of the characteristics were rated by the employers as either extremely important or very important for an employee to possess. The highest ranked characteristics were trustworthiness and truthfulness/honesty. As to the appraisal of the IIUM business and accounting students, they were rated as having exceeded the requirements of the employers. The students scored highest for trustworthiness and truthfulness/honesty, which were also considered the most important characteristics to have for an employee.  These findings are encouraging in that IIUM students seem to have the proper values that are required by employers. This is consistent with the findings of the study discussed earlier. To some extent, the integrated curriculum offered by the university meets the market demands in instilling values essential to organizations.  

Table 1: Mean and Ranking of Employee Characteristics

	
	Importance of employee characteristic
	Appraisal of student characteristic

	 
	Mean
	Ranking
	Mean
	Ranking

	 Fairness
	90.08
	5.5
	84.21
	5.5

	 Integrity
	91.51
	3.5
	85.99
	3.5

	 Trustworthiness
	93.69
	1.5
	86.66
	1.5

	Truthfulness/Honesty
	93.49
	1.5
	86.64
	1.5

	 Commitment
	92.06
	3.5
	85.65
	3.5

	 Patience
	89.70
	5.5
	85.96
	5.5

	 Benevolence
	87.84
	7
	84.37
	7


Employers were also asked to evaluate the students’ work performance in relation to job requirements using a similar format as before. They were required to rate the students as unsatisfactory (0-50), improvement needed (50-69), good (70-79), very good (80-89), and outstanding (90-100)
  based on the following performance indicators:

i. Quality – the accuracy, thoroughness, acceptability and completeness of work performed.

ii. Productivity – the quantity and efficiency of work produced in a specified period of time.

iii. Job knowledge (a) – the practical/technical skills and information used on the job.

iv. Job knowledge (b) – the level of knowledge, skills and abilities possessed for successful job performance.

v. Reliability – the extent to which the student can be relied upon regarding task completion and follow up.

vi. Availability (a) – the extent to which the student is punctual, observes prescribed work break/lunch periods and the overall attendance record.

vii. Availability (b) – the extent to which the student follows instructions and observes work rules.

viii. Independence – the extent of work performed with little or no supervision.

ix. Initiative – the extent to which the student is self-reliant, resourceful and willing to accept responsibility.

x. Adaptability – the ability to respond to changing requirements and conditions.

xi. Cooperation – the ability to work for, and with, others (including willingness to accept assignments and overtime).

xii. Communication – the ability to communicate in writing and speech.

The results as given in Table 2 indicate that IIUM students’ performance exceeded requirements and were of high quality.  All, except one of the performance indicators have mean ratings above 80 points.  Even job knowledge (that relating to level of knowledge, skills and abilities possessed for successful job performance) which had the lowest rating, had a mean of almost 80 points. 

Table 2: Appraisal of Student Performance

	Performance Indicator
	Mean Rating Points

	Quality
	81.78

	Productivity
	82.78

	Job knowledge (a)
	80.85

	Job knowledge (b)
	79.94

	Reliability
	82.09

	Availability (a)
	86.11

	Availability (b)
	86.11

	Independence
	81.43

	Initiative
	83.31

	Adaptability
	83.04

	Cooperation
	86.56

	Communication
	83.58



The study further investigated the relationship between values and performance.  A value/character score was obtained for each student by computing the weighted average of the points obtained from each of the value characteristics. The weights were based on the importance of each of the value given by the employers. In addition, a performance average score was computed by taking the mean of the 12 performance indicators. Regression analyses were done where each of the performance indicators, and the performance average score were regressed on the value/character score. To control for other effects, students’ cumulative grade point average (CGPA), gender and major were included as independent variables.

The findings showed that performance was highly dependent on character or value (see Table 3). A high value/character score resulted in a high rating for all performance indicators, as well as for the performance average score. This outcome supports the view that, apart from the technical knowledge taught to students, values were equally, if not more, important to perform well in a career. 

Hence, based on the findings from the two surveys above, there may not necessarily be a conflict between market demands and values.  In fact, positive values are as much needed as intellectual and physical skills, and abilities in performing well at the workplace.

Table 3: Regression of Characteristic Score and Other Factors on Performance Indicators

	Dependent variable
	Performance average score
	Quality
	Productivity
	Job

knowledge (a)
	Job

knowledge (b)
	Reliability
	Availability (a)

	Constant
	10.412**
	  5.005
	13.626
	  0.837
	 3.783
	 7.271
	-8.544

	Character/Value score
	  0.885***
	    0.907***
	  0.885***
	  0.955***
	 0.960***
	 0.863***
	  1.025***

	CGPA
	 -0.728
	-0.008
	-1.310
	-0.814
	-1.778
	-0.016
	  2.858*

	Gender
	 -0.978
	-1.454
	-1.413
	  0.033
	-0.370
	-0.375
	 -0.825

	Major
	 -0.410
	-0.253
	-1.568
	  0.379
	-0.583
	  0.858
	 -0.643

	R-square
	  0.754
	 0.600
	  0.581
	  0.616
	  0.595
	  0.589
	   0.633


	Dependent variable
	Availability (b)
	Independence
	Initiative
	Adaptability
	Cooperation
	Communication

	Constant
	  5.900
	10.201
	14.793*
	 29.358***
	18.474***
	22.518**

	Character/Value score
	  0.883***
	  0.841***
	  0.826***
	   0.772***
	  0.833***
	  0.867***

	CGPA
	  1.608
	  0.273
	 -1.464
	  -4.093**
	 -0.813
	-2.629

	Gender
	 -0.866
	 -0.039
	 -0.723
	  -1.329
	 -0.887
	-3.669***

	Major
	  0.221
	 -0.89
	  1.381
	  -0.227
	 -0.304
	-2.858**

	R-square
	  0.615
	  0.528
	  0.623
	   0.533
	  0.637
	  0.523


Note: ***significant at the 1% level; **significant at the 5% level; and *significant at the 10% level. 

CONCLUSION


This paper has discussed the importance of higher education in its role in creating the human resources needed to achieve comprehensive development for a nation as well as for the Muslim community in particular.  It shows that the content of higher education needs to be reviewed to ensure that its objective of enhancing the development of the intellectual, spiritual and skills capacity of man is achieved. For Muslims in particular, the curriculum needs to be in line with the Islamic worldview.

The model of an integrated curriculum structure discussed in this paper can be used as a general structure or guideline, with due consideration given to the challenges that come with it. In addition, the curriculum must also be tailored to the needs of the respective nations with regards to their development strategy.


However, as pointed out in the paper, developing integrated curricula is not without its problems. Working out the correct balance between religious and modern sciences, the contents of these courses and the process of Islamization (consisting of courses where religious and modern sciences are integrated) are, by no means, easy. These tasks would require the involvement of scholars who are capable of redesigning curricula, and who possess vast knowledge of both sciences. The fact that academic disciplines have become highly specialized also creates additional challenges to developing integrated curricula. There would be a need for serious review exercises to be carried out if such reforms are to be effective and to make an impact on society. While difficult, it is not impossible as can be seen from the case of the IIUM. What is also very much needed in the effectiveness and successful implementation of any higher education curriculum is the political will of the government.  Sufficient allocation and support must be given, and the government has also to ensure that all stakeholders understand and appreciate the importance of the tasks undertaken to realize the desired objective.  
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� See Al-Attas (1979). 


� International Islamic University Malaysia (1983), p. 10.


� The year 1987 was chosen as the initial year since this was the year IIUM produced its pioneer graduates.





� The IIUM currently has 11 faculties, which offer a wide range of academic programmes, e.g., in Economics, Business Administration, Accounting, Laws, Engineering, Science, and Medicine.





� The characteristics were (i) fairness—impartiality, free from discrimination or favoritism, and conforming with the established rules or standards;  (ii) integrity—firm adherence to moral principles; (iii) trustworthiness—worthy of confidence or trust; (iv) truthfulness/honesty—the quality of keeping close to fact and avoiding distortion or misrepresentation; (v) commitment—being dedicated or responsible to an undertaking; (vi) patience—tolerant and even-tempered perseverance; and (vii) benevolence—inclination to do good or surpass what is required.


� Outstanding denotes exceptional in all areas and is recognizable as being far superior to others.  Very good means exceeds requirements, while good indicates meeting the required standards in an employee.  Improvement needed represents deficient in certain areas where improvement is necessary, and unsatisfactory shows unacceptable level and require immediate improvement. 





� Outstanding denotes performance is exceptional in all areas and is recognizable as being far superior to others.  Very good means results clearly exceed most position requirements, and performance is of high quality and is achieved on a consistent basis.  Good indicates competent and dependable level of performance, and meeting performance standards of the job.  Improvement needed represents performance deficiency in certain areas and improvement is necessary, and unsatisfactory shows results are unacceptable and require immediate improvement. 


� CGPA is based on a score of 0-4; Gender is a dummy variable with a value of 0 for female, and 1 for male; and Major is a dummy variable with a value of 1 for an accounting student, and 2 for a business student.
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