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Teaching Business: The Role of Language and Identity
ABSTRACT
The business studies degree represents an interdisciplinary field that brings together different epistemological traditions and educational aims. This eclectic nature is similarly reflected in the unique blend of the disciplinary and professional interests of business educators. As can be verified from their websites, these academics may assume different identities that include lecturer, textbook writer, researcher, economist, policy advisor and business consultant. However, does their teaching style also reflect this multiplicity of identities? Using corpus-based techniques, this study analyzes the transcripts of twelve authentic business studies lectures, focusing on selected features of language that are linked to different dimensions of identity: academic, disciplinary, professional, cultural and individual. The findings showed that the language of the business lecturers does indeed reveal different aspects of their identity, which appear to converge into a teaching style that not only enhances the effectiveness of the instruction, but also provides learners with a role model of the multi-faceted expertise that characterizes the members of this community of practice.

INTRODUCTION
Business studies has become one of the most popular degrees in higher education, reflecting a trend that closely parallels the impact of globalization on the constantly expanding international business activity. The number of students enrolling in business studies programmes has continued to rise in recent years, particularly in English-medium universities where there are large numbers of international students who wish to attain academic credentials in English, now firmly established as the lingua franca of the business world (Graddol 2006, Louhiala-Salminen & Charles 2006,). According to the US National Center for Educational Statistics, from 1999 to 2005, enrolments in business degree programmes increased by more than 20%, and during the academic year 2004-2005 significantly out-ranked all other academic disciplines in the number of Bachelor’s degrees conferred. In the UK, business degrees absorbed 13% of the total enrolments in the academic year 2005-2006 (UK Higher Education Statistics Agency).
Another factor involved in the rise of business studies is its interdisciplinarity (Bhatia 2000), which makes it appealing to students with a wide range of interests. Alongside its core of economics, accounting, management and marketing, the business studies curriculum also comprises other disciplinary areas. These include subjects that draw on mathematical and empirical methods (e.g., statistics and information technology), as well as subjects that borrow notions from psychology and sociology (e.g., communications and organizational behaviour). In addition, business studies courses may be oriented towards economics with a theoretical slant, or towards business with a more applied nature. Similarly, Corder (1990) places business studies along a cline of hard (science-oriented) and soft (humanities-oriented) knowledge.
Business studies programmes can also be described in terms of two different yet complementary types of educational aims. According to Macfarlane (1997:6), there are “intrinsic” aims to teach learners how business influences society and to critically evaluate business and economic phenomena (i.e., about business), and “extrinsic” aims to train learners for business careers by giving them practical knowledge and problem-solving skills (i.e., for business). 

The multi-faceted profile of business studies discussed in the preceding paragraphs undoubtedly contributes to its attractiveness to both undergraduate and graduate students worldwide. Yet it is students’ experiences in the classroom, or more specifically, their direct interaction with business educators, that will have the most influence on their learning. In the following section, I will discuss two key and interrelated aspects of teaching that come into play in such instructional settings.
LANGUAGE AND IDENTITY
It is now widely recognized that identity is a largely social phenomenon and is therefore closely linked to language (Meinhof 2001). According to De Fina (2003:15) identity is “an extremely complex construct” which is not static in nature, but tends to be dynamically negotiated as communication unfolds. In fact, identity often shifts between the projection of self as a unique person and as a member of a particular group. This has been described as individual vs. collective identity (Spencer-Oatey 2007:641). However, it is important to recognize that these two dimensions are not mutually exclusive and indeed multiple identities that reflect various spheres of experience (e.g., professional, cultural, social) can emerge during interaction (Scollon & Scollon 2002). In recent years, the concept of identity has become increasingly important in the study of language, particularly when it is undertaken from a social constructivist perspective which emphasizes the social and cultural context in which the language is produced and received. 
Studies in the area of academic communication have shown how various features of language are used to construct identities in different ways. In academic research writing, producers of texts manipulate language to represent themselves as legitimate members of a scholarly community (Fløttum et al. 2006, Ivanič 1998). For example, Hyland (1999, 2001) analyzed the citation practices of writers of research articles, who not only cite other authors, but also engage in self-citation as a way to establish their identity as experts in their field. 
In academic textbooks, writers use various features of language in order to reinforce their role not only as transmitters of knowledge, but also as facilitators of learning. Thompson (2001) described two functions of questions formulated by writers: to draw readers into the topic (an interactional function) and to manage the flow of information and guide readers through the text (an interactive function). Similarly, Bondi (1999: 68) found that question and answer sequences in introductory chapters of economics textbooks created a dialogue in which the writers and readers seem to become ‘‘partners-in-argument’’. Crawford Camiciottoli (2008) showed that some questions in business studies textbooks were surprisingly informal and conversation-like, seeming to reflect writers’ efforts to engage readers more directly and render the text more appealing to them. Tadros (1994) investigated the use of certain verbs in the imperative form (e.g., consider, suppose, let’s say) and if-then conditional sentences in economics and business textbooks. These were used by textbook authors to indicate a shift from real to hypothetical worlds as a way to simplify difficult disciplinary concepts for student readers. 
In academic speech, we find a perhaps more complex representation of identity likely due to the face-to-face nature of the interaction where personalities can come to the forefront. Bamford (2005) found that some economics lecturers used questions as a form of self-elicitation when they posed a question and then immediately provide the answer. She suggested that this reflected a rhetorically-oriented teaching style that aimed to capture students’ attention and liven up the lecture. Simpson & Mendis (2003) investigated the use of idiomatic expressions (e.g., in a nutshell, the big picture) in academic speech events and found them to be largely linked to individual speakers, with no particular associations to specific disciplines or types of communication (e.g., lectures, colloquia, tutorials, office hours). However, the idioms seemed to carry out a range of different language functions, including describing, emphasizing and paraphrasing. Ethnographic research carried out by Flowerdew & Miller (1995, 1996) focused on how culture is represented in the speech of lecturers who work in intercultural settings. They paid particular attention to how lecturers related the content of the lecture to the world of the students in order to establish an area of shared knowledge that is conducive to learning.
The objective of this study is to acquire a better understanding of the role of language and identity in the teaching style of business academics. This is will be accomplished by analyzing twelve authentic business studies lectures, with particular reference to features of language that express different dimensions of the lecturer’s identity: academic, disciplinary, professional, cultural and individual. More specifically, I will seek to the following research questions:

· Does the speech of business studies lecturers reflect these various dimensions of identity?

· If so, how are these identities linked to their teaching style and instructional role?

METHODOLOGY
The Data
The data on which this study is based consists of the transcripts of twelve lectures on a variety of topics typical of the business studies curriculum, referred to hereinafter as BSLC (the Business Studies Lecture Corpus). The lectures were given to both undergraduate and graduate students in large (>40) and small (<40) class sizes. The duration of the lectures varied from about a half an hour to more than an hour and a half. Six of the lectures were recorded in Florence (Italy) during a guest lecture series focusing on small and medium sized enterprises (SMEs) in various countries. The lectures were delivered in English by both native and non-native speakers to student audiences of non-native speakers. These lectures thus constitute a second language (L2) teaching context. The other six lectures were instead recorded on various North American campuses during the classes of regular ongoing courses. They were all delivered by native speakers of American English to student audiences of mostly native speakers of the same language. Because the participants shared the same speech community, these lectures represent a first language (L1) teaching context. Two lectures were extracted from the MICASE corpus (the Michigan Corpus of Academic Spoken English) (Simpson et al. 1999).
 Two were recorded at New York University. Another two were originally available via Internet and subsequently sent to me on a CD-ROM by the professors who had delivered them at the University of Iowa and North Central State College in Ohio. Table 1 provides an overview of the corpus which counts a total of approximately 110,000 running words.
Lectures 2, 3, 5, 6, 11 and 12 were transcribed by myself, while lectures 1 and 4 were transcribed by a fellow researcher. This was done according to simplified conversation analysis transcription conventions adapted to largely monologic lecture discourse. The audio recordings and transcripts of lectures 7 and 8 were available online from the MICASE corpus, while those of lectures 9 and 10 were generously provided by a colleague.

Concerning lecture style, all the lectures could be considered “conversational” (Dudley-Evans 1994:148), meaning that the lecturers spoke spontaneously even though the topic had been planned in advance.
 The lectures were therefore characterized by the typical features of impromptu speech, such as false starts, repetition, back-tracking (Chafe 1985). Two lectures could also be described as “participatory” (Frederick 1986:45) in that they included extended periods of group work with the lecturer circulating among the groups. They were thus in line with what Mason (1994:203) calls interactive “give and take” and “report and discuss” lectures, compared with less interactive “talk and chalk” lectures. All but one of the lectures had sporadic episodes of direct interaction between lecturers and students in the form of questions or comments. In addition, as a type of ‘special event’ lecture, most of the guest lectures recorded in Florence had planned question and answer periods at the end. Guest lectures are becoming increasingly popular in higher education as a way to expose students to different learning experiences and to achieve an ‘international perspective’, which is especially desirable in the social sciences (Crawford Camiciottoli 2007, Henry & Roseberry 2001).
The Analytical Approach

The lecture transcripts were analyzed using methods from corpus linguistics, a relatively new branch of linguistics which investigates language by collecting and storing in electronic form a relatively large quantity of authentic speech and/or writing, i.e. a corpus of language.
 Text analysis software is then used to produce quantitative profiles of specific discrete features. For example, a particular word or phrase can be searched and retrieved automatically, along with empirical data on its frequency and distribution in the corpus. In this case, the software suite Wordsmith Tools (Scott 2004) was used to search and quantify some features of interest that will be described in detail below. Comparative analyses with lectures from other disciplines were carried out for further insights. For this purpose, a corpus of multi-disciplinary lectures was extracted from the MICASE corpus (Simpson et al. 1999).
 This corpus was designed to contain the same number of words (approximately 110,000) as the BSLC in order to facilitate straightforward comparisons. The BSLC was also analyzed qualitatively, i.e., by carefully reading the transcripts as whole texts. This approach is important to more accurately interpret the quantitative data generated by text analysis software, but also to identify key non-discrete features, i.e., episodes that may develop over stretches of talk and cannot be detected by means of automatic searches for pre-established discrete items. Finally, taking inspiration from ethnographic studies, I interviewed some of the lecturers for a better understanding of their language choices.

Although identity can be manifested through language in many different ways, on the basis of indications from the literature and a preliminary overview of the transcripts, I selected a series of features that seemed to correspond well to each of the different dimensions to be studied. For academic identity, I took into account both instruction-oriented and research-oriented features. In the first case, I looked at dialogic episodes between lecturers and individual students in the audience. These were operationally defined as episodes of lecturer-student interaction having more than one student turn. In other words, I was interested in interactional episodes that went beyond a single response to a question. Because the utterances produced by students had been marked up in the transcripts with the tag <Student>, dialogic episodes could be rather easily identified by simply searching for these tags with Wordsmith Tools. In the second case, the transcripts had to be carefully read in order to identify episodes where the lecturers’ made reference to their own research activities. Some of these had actually emerged during the transcription process (undoubtedly one of the advantages of working with a relatively small and largely self-transcribed corpus).

Disciplinary identity was investigated through the presence of vocabulary that introduces hypothetical examples, e.g., consider, suppose, image, assume, and let’s say and if-then conditional sentences (Bondi 1999, Tadros 1994). As discrete features, these items were searched throughout the BSLC with Wordsmith Tools, and also the multi-disciplinary lecture corpus for comparative purposes.

To better understand professional identity, I analyzed vocabulary items that have close ties to the business world, i.e., business buzzwords, or jargon that has become fashionable to use among working professionals. Because many business academics actively participate in the business world as consultants, the language that they bring into classroom may reflect this experience. To verify this possibility, a list of recognized business buzzwords
 was cross-checked with the BSLC to identify matching items.
With reference to cultural identity, the transcripts were carefully read to find episodes that linked the lecturers to the culture in which they live and work. In this way, they represented themselves as members of a specific cultural group, although this often does not coincide with the culture of the audience in L2 settings as noted by Flowerdew & Miller (1996).
Finally, individual identity was analyzed in terms of the idiomatic expressions used by the lecturers. These were searched with Wordsmith Tools on the basis of a list of items that had emerged during the various phases of ‘hands-on’ work with the corpus, which was then integrated with additional idioms previously identified in the MICASE corpus (Simpson & Mendis 2003). These results were also compared with the corpus of multi-disciplinary lectures.
RESULTS AND DISCUSSION
Academic Identity

Dialogic episodes

There were 80 dialogic episodes in the BSLC. They appeared in ten out of the twelve lectures and ranged from a maximum of nineteen per speaker to a minimum of two. Thus, some lecturers were clearly more ‘dialogic’ than others, likely due to individual approaches to teaching. Once the dialogic episodes had been identified, they were further studied in the context of usage and found to have two main functions: to negotiate meaning and to create a rapport with the audience. In example 1, the student initiates the episode with a question to the lecturer and the exchange continues until the two interlocutors negotiate a mutually satisfactory understanding.
(1) <Student>: Can I ask you a question which is different from your question you asked us to answer?
Lecturer: Yeah

<Student>: But if rent control is abolished um are they assuming that the rents that are already high they will remain at that level and the rent control rents will raise up to that level?

Lecturer: Well you know if you remove rent control what- what could happen is- is that some of- some of the unregulated rents would go down. 

<Student>: Cause there'd be just a certain surplus.
Lecturer: Yeah if- if you have unregulated rents then there'll be people that will move from the unregulated market that'll be competing for the now unregulated uh rent control which uh starts out at a much lower level. 

<Student>: So it means we have an equilibrium.

Lecturer: Right you get exactly A equalization that takes place. (Lecture 9/NS)
In example 2, the lecturer begins with a general question unrelated to content that is picked up by one student. The exchange ends on a humorous note that involves the entire class. These types of dialogic episodes were especially strategic in the guest lectures where the speaker was not familiar with the students, and apparently felt the need to establish a rapport with them. It would seem that this particular lecturer was quite successful as the student felt comfortable enough to joke with him.
(2) Lecturer: None of you came over to Coventry? I don’t recognise any of your faces.

<Student>: I’ve been to Coventry

Lecturer: You went to Coventry? 

<Student>: Yeah

Lecturer: What did you do? 

<Student>: A friend of mine stays there

Lecturer: Ah right 

<Student>: Is it still raining there? <audience laughter>

Lecturer: <laughs> It was snowing on Tuesday. (Lecture 1/NS)
Concerning the benefits of dialogic episodes, some noteworthy ideas emerged from my interviews with the lecturers. On a general level, lecturer 5 felt that dialogic episodes are not only more conducive to learning, but also help instructors more accurately assess the level of understanding. From a more discipline-oriented perspective, lecturer 12 mentioned that encouraging students to participate actively during lectures is a good way to gear them towards the team-work and problem-solving orientation of the professional business community.
References to research

Eight out of the twelve lecturers made some explicit references to their own research activities, not only in graduate level lectures (examples 3 and 4) where they might be more plausibly expected, but also in undergraduate lectures (examples 5 and 6). It is interesting to note that the last two examples highlight research with practical applications, thus emphasizing the objectives of the business studies curriculum to prepare students for the profession (Macfarlane 1997). 
(3) By the time the paper is ready to get published there’re two more years of data and so you ask how well does my old data fit now? (Lecture 7/NS)

(4) I’ve been studying industrial development policy in different countries for the last ten years. (Lecture 2/NS)
(5) I do research in the area of transferral of conceptual knowledge into practical application. (Lecture 5/NNS)

(6) Since 1991 we’ve car- carried out regular surveys- surveys of small and medium sized businesses. (Lecture 3/NS)
Disciplinary Identity: Hypotheticality
Table 2 illustrates the quantitative analysis of features of hypotheticality in the BSLC vs. the corpus of multi-disciplinary lectures. As can be seen, imperative verbs and if-then patterns were considerably more frequent in the business studies lectures than in the multi-disciplinary lectures (n=79 vs. n=44, respectively). This points to their important role in constructing disciplinary identity, and also corroborates previous findings by Tadros (1994) and Bondi (1999) in relation to written economics discourse.
Among the features of hypotheticality found in the BSLC, the imperative Suppose (n=27) and if-then (n=33) patterns were particularly prominent. As illustrated in example 7, the imperative form tended to be more typical of lectures with theory-oriented economics content, while if-then patterns were found in both theory-oriented and practice-oriented topics, as shown in examples 8 and 9, respectively.
(7) Suppose it has production function F-I. It’s firm I, index I, and suppose it uses capital, and labor, and produces output. (Lecture 8/NS – Macroeconomics)
(8) If I retire at age T if I have a whole panel of data then I’ve got to combine statements like this for different Ts. (Lecture 7/NS – Labour Economics)
(9) If you devolve power then you have to be prepared to step back and let other people decide. (Lecture 6/NNS – UK Industrial Policy)
When asked about the pedagogic function of hypotheticality, lecturer 11 commented that abstraction into hypothetical worlds is important in business studies not only to simplify difficult concepts, but also to help students focus on a specific point without being distracted by their real world knowledge.
Professional Identity: Business Lexis

The cross-checking of the BSLC with a list of lexical items that have become trendy in the business world (i.e., buzzwords) revealed thirteen items in common: the bottom line, catch-up, corporate culture, credit crunch, death valley, deindustrialization, empower, endaka, globalization, headcount, inside trading, niche, re-engineer. Although these items were not particularly numerous, they nonetheless serve to imbue the lectures with a dynamic ‘flavour’ that links them to professional practice, as shown in examples 10-12.
(10) What was done was that such grants were actually uh activated uh by trying to attract foreign firms rather than trying to empower local indigenous firms. (Lecture 6/NNS)
(11) The newer firms as you might- might um expect it’s what we call the valley of death through which firms go in their first three years. (Lecture 3/NS)
(12) The effect of that doubling of the yen that rapid appreciation was to plunged the economy into a recession and they even had a word for it endaka meaning yen recession. (Lecture 2/NS)
However, the potential difficulties that such items could create for L2 learners were recognized by lecturer 2. During an interview, he pointed out the importance of exposing students to the buzzwords of the profession, but also of explaining their meaning (example 12).
The bottom line (example 13) was a particularly interesting case. Although its origin can be traced to the business world (i.e., the amount of profit or loss shown on the bottom line of the income statement), the phrase has become extremely popular in general language usage. It can be easily encountered in the mass media and communication of all types when speakers and writers want to emphasize what they consider to be important. In the BSLC, it was used in this figurative sense (example 13), but also in the literal sense to indicate where information was located on a visual aid (example 14). This raises the issue of helping L2 learners become more aware of figurative and literal meanings, particularly with such common buzzwords or phrases.

(13) And the bottom line turns out to be that all three models do about equally well. (Lecture 7/L1/NS)
(14) The first line shows the percentage of companies that are exporting and the bottom line <indicates transparency> shows British companies at something less than half. (Lecture 3/L2/NS)
Cultural Identity: References to Culture
As episodic variables, references to culture were searched throughout the corpus manually. Most of the lecturers (ten out of twelve) at times referred to aspects of culture. In the L1 classroom lectures (7-12), the professors mentioned companies or traditions to exemplify or further explain concepts to the students who shared their same culture. These episodes included references to international, national and local cultural entities (examples 15, 16 and 17, respectively).
(15) But what we’re doing is we’re setting an incentive for employers in the minimum-wage industries, the ones on the lowest echelon, for example, the fast-food industries are the minimum-wage industry, like McDonald's, people who work behind the counter and in the kitchen. (Lecture 9/NS)
(16) Did you ever notice the Kentucky Derby now what they call it? It’s not the Kentucky Derby anymore. It’s the run for the roses. They won’t say on TV it’s the Kentucky Derby. They won’t advertise it that way because Kentucky says they want royalties. (Lecture 12/NS)
(17) So if a firm is producing GDP and producing products the value of those products must be equal to the dollars flowing into the firm from sales of those products. Now that seems pretty obvious right? When you go to High V at the mall and buy your groceries, you give them ten dollars and they give you ten bucks worth of groceries. (Lecture 11/NS)
In the L2 guest lectures, there were also some cultural references. In example 18, the British lecturer mentioned a popular British film to an international student audience. In example 19, the German lecturer referred to a tradition in German culture. However, in both cases the lecturers provided additional explanation to help students understand, and then linked the cultural reference to the topic of the lecture or to the cultural environment of the students.
(18) I was wondering if any of you saw the film The Full Monty. Yeah? There was a character in that who was too scared to tell his wife he was unemployed who was going out everyday and not having anything to do. I know of people like in Japan. They’re just too embarrassed. (Lecture 2/NS)
(19) We are very well-known for our so-called Christmas market you know where they stay in the evening in winter, it’s rather cold, having hot red wine. Something I think you don’t need here in Florence, it’s not so cold in winter but you need hot red wine to- to warm you up from inside. But that is something which is well-beloved in- in Aachen. (Lecture 5/NNS)
The above examples illustrate how cultural references can be used to make the lecture more interesting and real to the students, but only if they are truly able to understand and relate to them, which may be a more challenging task for lecturers in L2 settings (Flowerdew & Miller 1996). In example 20, we see evidence of this effort in the lecturer’s strategy to make the content of his lecture more accessible by drawing some parallels with the culture of the students. In a follow-up interview, the lecturer confirmed that this reference to Italy had indeed been planned specifically for this purpose.
(20) So lifetime employment is now seen as excessively rigid everybody’s now talking about the need for labour market flexibility. In Italy they’re abolishing article 18 is it? (Lecture 2/NS)
Individual Identity: Idiomatic Expressions

A total of 111 idiomatic expressions were found in the BSLC, and therefore in line with other studies on idioms in speech (Biber et al. 1999; Simpson & Mendis 2003) that characterized them as neither rare nor particularly frequent. Table 3 shows twenty idioms that were found in the BSLC along with their frequency counts in parentheses. A comparison of idiomatic expressions found in the business studies lectures and the corpus of multi-disciplinary lectures determined about the same number of items (111 vs. 118, respectively). Yet there was very little overlapping, with only five items common to both corpora: take at face value, in the same ballpark, nitty-gritty, rule of thumb and by and large. However, as can be seen, most idioms appeared only once or twice. Moreover, they were usually produced by different speakers, which underscores the strongly individual imprint they bring to the lectures.
It was also interesting to see that some idiomatic expressions (e.g., yackety-yack, the grand poo bah) were used when the speakers attempted to inject some wit, perhaps not only to lighten up the lecture, but also to portray themselves as individuals with a sense of humour and therefore more open and accessible to the students.
CONCLUSIONS
This study has provided some insights into the teaching style of business academics by showing how different dimensions of their identities emerge during classroom interaction. Instruction-oriented academic identity is seen in the dialogic episodes between lecturers and students that serve not only to facilitate understanding, but also to create a learning-friendly environment. Research-oriented academic identity is seen in the lecturers’ references to their own research activities that convey to students what it means to be an expert within the community of practice. Disciplinary identity surfaces through the linguistic features of hypotheticality typical of the language of business and economics. These can help to reinforce learners’ understanding of the epistemological orientations of business studies. Vocabulary that is closely linked to business practice (buzzwords) are manifestations of professional identity. Exposing students to such items gives them a useful preview of their future communicative world. The references that the lecturers make to cultural phenomena are signals of their own cultural identity. Especially in cross-cultural lecture settings, these can increase learners’ awareness of the important intercultural dimension of the business community. Finally, the individual identity of the lecturers is seen in the idiomatic expressions that reveal their informal and personal sides, which can contribute to a more relaxed atmosphere for learning in the classroom. How all these identities interact and then converge is illustrated schematically in Figure 1.
Because this study was based on a relatively small corpus, its findings cannot be broadly generalized. It would be necessary to investigate a larger number of lectures in order to draw a more conclusive picture of the teaching style of business academics. Yet these findings serve to alert us to important instructional functions of identity and language that are likely to operate in the business studies classroom. Another topic for further research would be the impact of familiarity between lecturers and students on the linguistic manifestations of identity. In this study, the L2 guest lecturer’s lack of familiarity with their audiences appeared to have some influence on their use of dialogic episodes (academic identity) and cultural references (cultural identity). It would be very interesting to carry out a larger-scale contrastive study dedicated to classroom lectures vs. guest lectures, in light of the growing status of the latter in higher education (Crawford Camiciottoli 2007, Henry & Roseberry 2001). The language background of the lecturers was not taken into consideration in this study, but would certainly merit exploration since it could have an effect on how speakers express identity.
To conclude, this study has shown that the teaching style of business academics reflects multiple facets of their identity, which seem to work in synergy to facilitate the learning process in the business classroom, also serving+ as a model for students who are expected to demonstrate an increasingly high level of multi-disciplinary know-how in the workplace. It is hoped that this knowledge can be fruitfully exploited by business educators to prepare learners for successful careers in the international business community.
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Table 1: The Business Studies Lecture Corpus (BSLC)
	Topic
	Location/Setting
	Speaker

status
	Duration in minutes
	Academic level

	1. SMEs in the UK
	Florence/L2 guest
	NS/BR
	46
	UG

	2. The Japanese Economy
	Florence/L2 guest
	NS/BR
	93
	G

	3. UK Business Strategies
	Florence/L2 guest
	NS/BR
	76
	UG

	4. Productive Systems in Spain
	Florence/L2 guest
	NNS
	108
	UG

	5. SMEs in Aachen (Germany)
	Florence/L2 guest
	NNS
	28
	UG

	6. UK Industrial Policy
	Florence/L2 guest
	NNS
	98
	UG

	7. Labour Economics 
	MICASE/L1 class
	NS/US
	74
	UG

	8. Macroeconomics 
	MICASE/L1 class
	NS/US
	73
	G

	9. Economic Principles
	NYU/L1 class
	NS/US
	37
	UG

	10. Ethics and Economics
	NYU/L1 class
	NS/US
	52
	UG

	11. Microeconomics
	Iowa/L1 class
	NS/US
	44
	UG

	12. Industrial Organization
	Ohio/L1 class
	NS/US
	62
	UG


Table 2: Features of hypotheticality in BSLC vs. multi-disciplinary lectures

	Feature of hypotheticality
	BSLC
	Multi-disciplinary lectures

	Suppose
	27
	2

	Consider
	-
	1

	Imagine
	2
	5

	Assume
	6
	2

	Let’s say
	11
	14

	If-then patterns
	33
	20

	TOTAL
	79
	44


Table 3: Idiomatic expressions in BSLC

	1 take at face value (3)
	11 at rock bottom (1)

	2 in the same ballpark (3)
	12 hanging in mid air (1)

	3 out the door (2) 
	13 get their hands dirty (1)

	4 catch twenty-two (2)
	14 bread-and-butter (1)

	5 by and large (1)
	15 cut corners (1)

	6 get a grasp of (1)
	16 yackety-yack (1)

	7 flip of a coin (1)
	17 peachy keen (1)

	8 nitty-gritty (1)
	18 the grand poo bah (1)

	9 rule of thumb (1)
	19 bottom of the totem pole (1)

	10 have your cake and eat it too (1)
	20 stick it out (1)


Figure 1: The multiple identities of the business academic
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�	The MICASE is a 1.8 million-word corpus of academic speech collected at the University of Michigan. The speech events that were recorded include lectures, seminars, tutorials, meetings, colloquia and office hours.


�	I thank Prof. Laura Gavioli of the University of Modena and Reggio Emilia (Italy).


�	Other lecture styles identified by Dudley-Evans (1994:148) include the “reading style”, where the lecturer simply reads a prepared text to the class and the “rhetorical style”, where the lecturer engages in a sort of performance with frequent digressions and joking.


�	See Sinclair (1991) for an introduction to corpus linguistics.


�	The lectures came from political science, historical linguistics, musicology, women’s studies, art history, computer programming, microbial genetics, hydrology, physics and biology. 


�	American Management Association website � HYPERLINK "http://www.amanet.org/" \t "_parent" �http://www.amanet.org�, Johnson (1990).
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